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In the school years 2022/23 and 2023/24,  F. Scaduto State High School was involved as a partner 

in Elpis, a two-year Erasmus+ KA220 project. This project aims not only to produce experiential 

and theatrical practices but also to define an operational methodology for educators: actions based 

on research and digital resources that will enable teachers in our case and, more broadly, youth 

workers, third sector mediators, and researchers to design, customize, and formulate examples of 

non-formal learning through creative means, as well as to evaluate them. Among the partners of 

Elpis, besides  F. Scaduto High School, are Idrisi Cultura e Sviluppo, The Rijeka Youth Theatre 

(Croatia), and Pionirski Dom (Slovenia). Each partner is responsible for developing a "work 

package," defining the content and work activities that will make up the project itself. 

F. Scaduto High School has been assigned "work package" no. 5, which involves the creation and 

administration of monitoring tools aimed at evaluating the effectiveness of artistic activities for 

students and adults (teachers) and the organization of seminars and events for the dissemination and 

awareness of the project. The project will culminate on June 14th with the performance of a 

classical Greek text at the school's cavea, bringing together all the partners. 

The reform process activated by the Ministry of Education in recent years has ensured greater 

autonomy and flexibility for schools, thus creating the conditions for training plans which meet the 

students’ needs for their cultural and personal growth. The possibility of using flexible spaces has 

enabled us to pursuit alternative, and paradoxically innovative, learning pathways. 

In this perspective, a highly educational tool such as theater has found its own dimension within our 

school. Research has shown that learning is more effective when it occurs "outside the perceived 

comfort zones." Therefore, theater has proven to be one of the most effective methods for 

experiential learning because it helps students to evolve and it stimulates their diction and 

articulation as further expressions of their opinions in society. Thus, school theater helps students 

become confident learners and acts as a catalyst to shape and strengthen their intellectual and 

emotional personalities. 

We agree with the idea that education should have a dual purpose: to be productive and formative, 

including social knowledge and interpersonal skills, embracing creativity to gain freedom and 

psychological security (Carl Rogers, Freedom to Learn). The purpose of theater in school education 

is to help students overcome shyness and develop acting skills to facilitate their adaptation to social 

life and, subsequently, the working world.  

As a result, the outcome of theater education in school is not only the acquisition of artistic skills or 

competencies by students but also, and above all, the use of theater as a transversal pedagogical tool 

able to profoundly impact the overall cognitive and emotional growth of the individual. Preparing 

effective monitoring tools proved necessary to measure the impact of the arts in the field of 

education. Among some of the tools used there were: interviews, class observation (to collect data 

on the experiences of both students and teachers participating in the theater workshop), and 

questionnaires to gather feedback from students and teachers on their perceptions of the impact of 

the arts in school. 

 

 

 

 



 MONITORING, FEEDBACK 

The first tool used was an initial questionnaire to understand the students' expectations regarding 

the theater workshop. Initially, there were 35 students in the theater workshop. The data and graphs 

developed, based on the responses obtained, are illustrated below. 

The answers given to the question "What do you expect from this course?" are to be highlighted, as 

the majority of responses emphasized the pupils’ expectation of improving their ability to work in a 

group and their educational growth. In response to the question "What, in particular, would you 

most like to do during the activities?" the majority of students expressed the need to form groups 

with new classmates and to creatively re-elaborate what they had learnt.  

 

Initial Questionnaire (in Italian): 

 

 

 

 

 



 

 

 

 



 

 

 

 

 

 



 

 

 



 

Over time, the theater workshop group experienced a natural reduction of six students. 

Halfway through the course, a second questionnaire was administered. The working team 

considered a questionnaire composed of 19 questions, which provided a general overview of the 

study population regarding their relationship wi-th peers and teachers, school well-being, the use of 

certain tools and methodologies in curricular teaching, and personal opinions about movement, 

theatrical language, and emotions in the learning process. 

The first four items of the questionnaire concern the students’ personal relationship with teachers. 

The responses confirm the importance of a positive work environment. 

Instead, questions 5 to 10 investigate the students' perceptions of the teachers' methods and their 

approach to teaching. Even in this case, the responses clearly indicate that students appreciate in 

particular when their needs are taken into consideration within the educational relationship, by  

receiving and expressing feedback regarding their learning process. Lastly, more than 50% disagree 

with the statement "the teachers speak in a foreign language," hindering them from feeling like 

European citizens. 

Questions 11 to 15 address the learning climate and students' commitment to the learning process. It 

is evident that our school fosters a positive learning environment, but the majority agrees that 

significant effort is required to achieve good grades. 

Questions 16 to 19 are all open-ended questions. 

In question 16, students are asked to express their opinions on the use of certain materials during 

foreign language or Latin and Greek lessons. 

Question 17 investigates the teaching model most frequently used by teachers. Almost 52% of the 

responses highlight that frontal lectures still constitute an important part of the teaching model used 

during lessons, furthermore confirmed by the teachers’ answers given  in their questionnaire. 



The final element investigated through the questionnaire is the role of emotions in school. The 

emotional factor is found to be necessary and essential.

 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 



 

 

 



Finally, a questionnaire was administered to the teachers across the school: 70 teachers participated. 

The teachers were free to complete the questionnaire in order to highlight any potential resistance 

and interests regarding the Elpis project proposal. 

The first two questions of the questionnaire concerned the subject taught and the years of service.  

The individual interviews conducted and the questionnaire responses showed a major difficulty in  

filling out the questionnaire due to the end of the school year deadlines, and the perception of the 

limited effectiveness of theater or other creative means in teaching, with a belief that traditional 

methodologies are more effective. This is further reflected in the response to the statement, "Which 

teaching methodology do you use most frequently?" Approximately 43% stated that they 

predominantly use frontal lectures. 

Another factor is the lack of knowledge or training when it comes to this methodology. Teachers 

might not be familiar with using theater or other creative forms in teaching and therefore feel 

insecure about filling in a questionnaire on a topic they are not experts in. Lastly, some teachers 

might be reluctant to adopt new methodologies or abandon established practices, especially if they 

fear they won't be able to master the new techniques. 

Addressing these resistances requires a holistic approach that includes teacher training and support, 

creating safe spaces to experiment with new methodologies, providing adequate resources, and 

promoting a school culture that cherishes innovation and diversity in teaching practices.  

 

Questionario Docenti Progetto "Elpis" 

 

 

 



 

 

 

 

 



 

  

 

 

 



 

 

 

 

 

 

 

 

 



 

 

DISSEMINATION 

Another important aspect faced by  Francesco Scaduto High School was the organization of 

dissemination events aimed at raising public awareness and influencing policymakers about the 

importance of the arts in education. In order to achieve this, seminars and workshops were planned, 

bringing together experts, educators, students, and teachers to directly experience the impact of the 

arts through photography workshops, mural art, theater, music, and dance. 

"HAVING FUN WITH PHILOSOPHY" 

The first seminar for students spotlighted the author and performer Sofia Muscato. For years, she 

has been involved in "fun philosophy," a project through which she presents readings of Platonic 

dialogues rendered in rhyme, in Sicilian, and with an ironic twist. Specifically, she stages Platonic 

dialogues reinterpreted in a modern, humorous style with easily understandable slang, even for 

those who have never studied philosophy. In this activity, the theatrical reading of Plato's Phaedrus, 

transposed into an ironic register, in rhyme, and in the Sicilian dialect, sparked a debate on the 

disciplinary themes present in the dialogue and on the education of emotions contained in the text. 

The goals of the meeting included an analytical understanding of the contents of a Platonic dialogue 

and direct engagement with the text, comprehension of the relevance of the dialogue's themes, the 

refinement of argumentative skills and guided dialectical confrontation on the complexity of 

emotions, the nature of love, and the recognition of various forms of dysfunctional relationships. 

Finally, the recognition of the value of creative writing was emphasized. 

 



 

Screenwriting 

The second seminar on screenwriting, hosted at school, was also for students. The special guest was 

screenwriter Paolo Pintacuda. He explained the value of storytelling through images and words. The 

meeting focused on the path from the initial idea of creating a film to the moment it is on camera. 

The most significant goals were understanding what a film subject is and how to go from the plot to 

the screenplay. It also covered the division into macro scenes, the sequential narrative order, and the 

three-act structure. 

. 

Meeting with the Artists of "Prospettiva Ballarò"  

 
In the third seminar, students were offered to meet local artists who developed a project that 

involved creating murals in a well-known neighborhood of Palermo, Ballarò. The art of murals goes 

far beyond simple wall decoration: it represents a powerful tool for communication, community 

empowerment, and artistic expression, contributing to shaping the urban environment and 

promoting social dialogue. 



 

 

Dance, Rhythm, and Sounds as Expression of the Self  

 
The final seminar-workshop was aimed at a group of teachers. The workshop was led by an expert 

in dance and percussive techniques who conducts research on the relationship between music, 

dance, and the sacred feminine. Dancing, we explore countries geographically and the history of 

societies; by traveling, we discover the origins of the formation of communities and human 

relationship dynamics. Through the rhythm and movement of bodies in space, participants exercise 

their ability to listen to themselves, to others, and to the group through music and dance. 

Additionally, dance and rhythm help develop proprioceptive skills and familiarize participants with 

the traditions from which these dances originated. 

Dance, percussion, voice and relationships are inextricably linked elements of the choreutic world 

of Southern Italy (ancient Magna Graecia) and Sicily: this is the so-called Tarantella area, a 'circle 

dance' descended from the circles of Muses and Bacchantes. 

 

 

 



 

Final Event 

Our work package will conclude with events taking place from June 10th to 15th, culminating in the 

final performance titled “Elpis,” which will be held in the amphitheater of the Liceo, in 

collaboration with Idrisi Cultura e Sviluppo ETS. 

The theatrical performance offers a reinterpretation of Euripides' text, incorporating elements and 

outcomes from the workshops organized by Idrisi Cultura e Sviluppo ETS as part of the second WP 

of our project. The production aims to offer a reflection on the theme of war and the catastrophic 

effects it has on the populations involved, not only on the defeated but also on the victors. 

 

 

 

Policy Recommendations and Best Practices  

 



Using art as a cross-disciplinary teaching method can become a factor that facilitates educational 

success by fostering motivation and engagement. This refers to an approach that uses art as a tool 

that can effectively be part of "active" teaching methods. There is now considerable evidence of the 

positive impact of art in education. We can distinguish at least two different aspects: Education to 

the Arts and Education through the Arts. Education to the Arts can be described as the presentation 

of each form of art - dance, visual arts, music, theater - encouraging learning related to their skills 

and ways of thinking. 

Education to the Arts impacts attitudes towards school and learning, strengthens cultural identity, 

and enhances personal satisfaction and well-being (Bamford, 2006). 

Among the best practices, it is fundamental to provide learning experiences that meet the needs of 

young people, making school education more practice-oriented. Integrating non-formal education 

methodologies into teachers' weekly planning allows lessons to fit the various student learning 

styles and rhythms, respecting the specific characteristics of each individual. 

Promoting and supporting partnership networks among all the stakeholders involved in school 

education and the working world is crucial. Another best practice is enhancing teacher training, 

which should be reorganized including pedagogical-methodological subjects based on non-formal 

education. 

Furthermore, it is necessary to coordinate an effective youth education policy through means of 

dissemination to promote a culture of personal and professional growth, encouraging lifelong 

learning.  

Last but not least, carrying out research to create new, more complete, and better ways to develop 

educational and professional guidance is essential. 


